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Abstract 

This paper discussed repositioning to Differentiated Instruction for effective 

listening performance in English and national development among senior 

secondary school students in Sokoto state. It is a response to the English 

language instructional delivery where an English language teacher faces 

students with different language learning styles which need to be 

accommodated in the instruction through differentiated lesson delivery. It 

highlighted the philosophy behind the differentiation of English language 

instruction and conceptualized the approach. The theories that informed the 

instructional practices were discussed followed by models of differentiated 

instructions, the practices of the instructional approach ranging from 



differentiation by content, by process, by product, by English language 

teaching and learning environment. The paper also dwelled on relevance of 

English language to national development. It thereafter concludes that 

Differentiated Instruction can serve as a better alternative in English 

language instructions that supplement individual differences in English 

language learning thereby promoting good English speakers for national 

development. The paper suggested among other issues that the stakeholders 

of education should understand that there are individual differences in 

English language classes and Differentiated Instruction is the answer.  

 

Keywords: Differentiated Instruction, English Language, National 

Development 

 

 

 

 

 

 

Introduction 

Nigeria is a multilingual country where English language is learnt as a 

Second Language (L2). English language students in the country come to the 

English language classrooms with various compositions of language learning 

preferences, interests, experience, knowledge, development, communication 

skills, and readiness. This diversity calls for the English language teachers to 

change their lesson plans, instructional materials, and instructional assessment 

to address this diversity. There has been a considerable reduction in the 

standard of performance of students at all levels and in all areas of education in 

Nigeria, in the past decades, (Emaiku, 2011). The situation In English language 

is serious the subject is being taught with different approaches but yet students 

fail to meet the required objectives of obtaining the required language skills. 

This is attributed to a number of factors, among which are the instructional 

strategies adapted by teachers, teaching methods and strategies and also the 

approaches, ways, and means by which teachers conduct lessons in a 

successful way. 

Differentiated instructions are strategies of teaching which involve a 

series of teacher directed activities that result into students learning. It is the 

interactive pattern between the teacher, the learner and the subject matter that 

produce the desired learning experience. Almost all teaching is based on the 

decision made by the teacher after complex cognitive processing of available 

information. Thus, in every aspect of a teacher’s professional life they make 

decisions. The list of instructional decisions made by English language 
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teachers is almost infinite. They make conscious or unconscious decisions. 

However, the decisions they made can be on one or more of these factors: 

planning, implementing, and evaluating of English language instruction. The 

teachers decide and estimate learning outcomes, specify instructional sequence 

and instructional materials, and decide on the most appropriate instructional 

strategies to be adopted. Teaching strategies differ in efficiency and in their 

appropriateness for different objectives and different types of learners. This is 

because each English language learner has distinct styles of learning in much 

the same way that each individual has a distinct personality.  

To enhance students’ performance, English language researcher device 

different strategies and are yet to have the most appropriate methods, 

techniques and strategies that can help students to understand English language 

and perform better. Different strategies have their advantages and 

disadvantages. Sidhu (2005) suggested the use of variety of Strategies in order 

to cater for the different needs of the learners. The English language teachers 

need not to stick to only one method of teaching because even the best of the 

methods and strategies of teaching will become monotonous with continuous 

use. Thus, underscore the need for varying learning styles and interest of the 

learners. For example students who like to learn by doing something but 

dislike reading may take interest in reading activities if  are combined with role 

playing activities. This necessitates the use of differentiated instruction in 

teaching English language. 

The concerned methodologists in their search for methods that would 

accommodate this diversity had identified differentiated instruction as an 

appropriate methodology (Adebayo &Shumba, 2014). The method was rooted 

from educating gifted children and students with special needs that is today 

useful in accommodating students’ readiness, learning styles, and interests in 

heterogeneous classrooms. It is an ancient practice that can be traced from a 

great academic and an ancient philosopher, Confucius.He was famously known 

in literature to promote instruction according to the student’s ability or 

aptitude. This process is Differentiated Instruction. 

 

Philosophy of Differentiated Instruction 

The actions of teachers in the classrooms are guided by the philosophy 

of teaching and learning. Differentiation works best in classrooms where 

certain beliefs motivate why, what, and how teachers approached planning for 

and responding to student differences (Tomlinson, 2014). Tomlinson (2014) 

went further to identify four tenets of the capabilities and potentialities of all 

students, and about the role and responsibility of all teachers as a 
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representation of the assumptions of the teacher of a differentiated classroom. 

They are as follows:  

i. Diversity is normal and valuable: The teacher of a differentiated 

classroom understands and embraces the reality that students represent a rich 

range of diverse experiences and characteristics. Differences are something to 

celebrate, rather than something to ignore or to fix is assets, not liabilities, to 

the classroom community (Tomlinson, 2014). The teacher honors that students 

are as individuals and as a group, based on shared and unique traits.  

ii. Every child has hidden and extensive capacity to learn: The teacher 

of a differentiated classroom knows that traditional measures of ability such 

standardized test scores and grades do not tell the whole story of who a student 

is or what a student can do. The teacher assumes that every student can learn 

and that a student’s greatest strengths may be under the surface and require the 

teacher to dig deep to uncover what will help that student learns and grows.  

iii. It is the teacher’s responsibility to be the engineer of student 

success: The teacher of a differentiated classroom defines student success as 

growth toward and beyond goals, as well as growth relative to oneself (For 

example, comparing where teacher started with the students to where the 

teacher ended up to see the performance). This growth does not happen by 

accident; it is the result of the teacher taking ownership of and intentionally 

planning for all students’ learning (Tomlinson, 2014). Such teachers do not 

dismiss or minimize a student’s chances for success based on (for example) 

student’s English language skills, needs or home background.  They commit to 

doing what can with the time have to make sure every student learns and 

grows.  

iv. Educators should be the champions of every student who enters the 

schoolhouse doors: The teacher of a differentiated classroom believes that 

educators are champions for all students and is an advocate of every child in 

their charge. This includes students who are easy to miss and those who are 

hard to ignore; students who are academically far behind and those far ahead; 

and students who have many advantages and those who have very few 

advantages. 

 

Concept of Differentiated Instruction 

There are several conceptions of Differentiated Instruction. Scholars 

like Tomlinson (2009), Kagan and Kagan (2009), Lawrence (2010), and Koeze 

(2007) have tried to explain the concept of Differentiated instruction. 

Tomlinson (2009) conceived the term as a framework or philosophy of 

teaching that involves providing students with different ways to acquire 
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content; to process, construct, or make sense of the content; and to develop 

teaching materials and assessment measures. Teachers plan, implement, and 

assess lessons by considering the students socioeconomic status, cultural 

affiliation, language, gender, motivation, ability/disability, and personal 

interests, among others. All these are done to create a classroom where every 

student is included and could be successful in learning. By so doing, a teacher 

set different expectations for students to complete the task based on their 

individual needs (Lawrence, 2010).  

In his view, Kagan and Kagan (2009) asserted that learners’ preference 

and learning readiness might closely pertain to different kinds of intelligence 

that the teachers have to encounter in the classrooms. The teachers therefore, 

encounter linguistic, mathematical, spatial, musical/rhythmic, 

bodily/kinesthetic, natural, interpersonal/social, and intrapersonal/ 

introspective intelligences which he has to accommodate in a single classroom. 

When these differences and preferences are accommodated and effectively 

met, tailoring instruction becomes more accessible for teachers to better attend 

to and address their learners’ needs. This can be done through grouped learning 

that provides a friendly environment for facilitating differentiation and 

transforming it into a frame of collaboration, confidence, support, and 

friendliness. 

Differentiation in instruction is the compilation of the best practices in 

teaching and student learning theories and practices that support student 

achievement (Koeze, 2007). The instructional compilation can be done under 

the guiding principles as follows: 

 

Guiding Principles in Using Differentiated Instructions 

i. Pre-assessment: this is ongoing assessments of the students’ ability 

conducted by the English language teacher to place the students in groups of 

their differentiation. This informs the teacher students’ readiness, interests, and 

background knowledge brings to the topic. According to Tomlinson (2001), 

assessment gathers information about each student’s learning styles, 

modalities, intelligence profile, and thinking styles. These allow the teacher to 

make informed educational decisions for students. In this case, assessment is 

part of learning not a measure of students’ performance. Assessment can take 

in forms of observation, interview, survey, performance task assessment, and 

should take place routinely throughout the whole term (Pettig, 2000). 

ii. Readiness: this determines the arrangement of students into groups so 

that they receive lessons appropriate to their level. The level can be in form of 

learning style or learning preference. The group can be audio learners group, 
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visual learners group, audiovisual learners group, or kinesthetic learners group. 

All students in the groups within the English language classroom learn the 

same thing but in different media format or activities and attempt to answer the 

same questions related to the same theme in different media or activities. 

iii. Interest: this is the stage in which English language teacher looks for 

ways to engage students in the learning by allowing students to study a topic 

that  want to know more about. Whatever it is that students would like to learn 

more about, differentiation for interest would allow them to do this. Interest is 

related to English language learning preference. The students interested in 

learning individually are to be catered for, those for groups are to be grouped, 

and those interested in acting out are to be considered. 

iv. Learning Profile: this is a response that the English language teacher 

addresses learning styles, student talents, and intelligence profiles. A student’s 

learning profile takes into account their innate strengths (Multiple 

Intelligences), how  learn best with external stimuli (Learning Styles), and how  

take in new information, such as needing to see the big picture or taking in new 

information in small chunks.  

v. Flexible Grouping: this grouping allows the movement of students 

between groups, which is unlike ability grouping, where students remain in 

fixed groups based on their ability. It can be based on readiness, learning style, 

learning ability etc. The importance of this grouping is to give students a wide 

range of experiences based on their learning needs, not only their abilities. 

Gregory and Chapman (2007) advised teachers to use each element of T.A.P.S. 

(Total group, Alone, Partner, Small group), even multiage groups. Tomlinson 

(2000) suggests teachers plan extended periods of instruction so that all 

students get the opportunity to make meaning through interaction with a 

variety of peers over a period of time. Teachers can make informed grouping 

through information sources available, tasks, student interest, skill or ability 

level of students, learning styles and intelligence profiles, thinking skills, and 

process of product desired (Gregory &Kuzmich, 2004). 

vi. Choice: this is done to arouse students’ motivation. The teacher could 

differentiate by choice using a choice chart. After students complete the 

activity, at the appropriate level, they can go to the choice chart and select one 

way that would like to demonstrate their understanding. Usually choices are 

related to the learning styles or preferences. Nunley (2006) argues that choice 

is the key to differentiate a classroom for its engagement of reluctant learners 

by engendering their willingness. 

vii. Learning Style: Learning style is very important in a differentiated 

classroom and fits into many aspects of teaching and learning. Students may 
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work independently or work in groups. The teacher can use multiple 

instructional techniques to connect better with the student’s preferred way of 

learning, bringing about greater engagement and active participation in the 

lesson. 

 

Methods of Differentiated Instruction 

A review of different literature (such as Anderson, 2007; Holli, 2008; 

Nordlund, 2003; Tomlinson, 2001; Tomlinson & Allan, 2000) indicated that 

there are broadly three methods of differentiating instructions for any 

curricular.  They are: 

Modifying the content, modifying the process of learning, and modifying the 

product. 

i. Modifying the Content: content is the message that the teacher wants 

the students to learn. According to Tomlinson (2001), content is the “input” of 

teaching and learning. It is what is being taught or what teachers want students 

to learn. In language, Krashen (2012) stated that we acquire language in only 

one way…when we understand the messages. Heacox (2002) stated that 

teachers can differentiate the content by providing students with the 

opportunity to choose subtopics within the main topic or unit. This gives 

students opportunity to explore the topic with a great interest. As each student 

presents the information on their subtopic, the whole class learns more about 

the topic in general. 

Logan (2001) listed some examples of strategies to differentiate content as 

follows:  

Select specific areas of interest within the focus area; Select a variety of books 

and resource materials; Group students according to readiness or interest 

levels; Reteach to small groups who need support or explanations -exempt 

those who have mastered the material; and Allow students to work alone or 

with peers, (p. 3). 

ii. Modifying the process: this is a method of differentiation that involves 

the use of varieties of activities, techniques, and teaching strategies to help 

learners make sense of lessons (Pham, 2012). Effective engagement of 

activities is essentially sense-making processes, designed to help students 

progress from a current point of understanding to a more complex level of 

understanding (Tomlinson, 2001). Ohta (2000) noted that Vygotsky’s Zone of 

Proximal Development (ZPD) specified that development cannot occur if too 

much assistance (scaffolding) is provided or if a task is too easy. Development 

is impeded both by helping the learners with what they are already able to do, 
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and by not withdrawing assistance such that the learners develop the ability to 

work independently. 

iii. Modifying the products: this is the method in which students 

demonstrate their knowledge or understanding of a topic. Teachers can analyze 

what learners understand and how well can apply their understanding in 

practical situations. Anderson (2007) suggested that differentiated products 

challenge students at all levels to make decisions, be responsible for their own 

learning, as well as affording them opportunities to demonstrate what they 

know through products that are representative of their unique learning 

preferences, interests, and strengths. 

 

Strategies of Differentiated Instruction 

There are several strategies of Differentiated Instructions that the 

teacher can use in the classroom. Hsueh (2007) identified some of these 

strategies as follows: 

i. Stations: this is a strategy in which teacher can use a different spots in 

the classroom where students work on various tasks simultaneously. 

ii. Agendas: this is a strategy where teacher personalized list of tasks to be 

done in the lesson. 

iii. Centers: this is a strategy whereby distinct classroom areas are supplied 

with instructional materials that each contains a collection of activities 

designed to teach, reinforce, or extend a particular skill or concept in the 

lesson. 

iv. Tiered activities: this is strategy in which activities are arrange to 

engage students with different learning needs to work with the same essential 

ideas and use the same key skills but at different levels of complexity and 

abstractness.  

v. Learning contracts: this is a strategy in which there is a negotiated 

agreement between teacher and student) 

vi. Compacting (providing alternative activities for the student who has 

already mastered curriculum content,; in other words, compacting begins with 

assessing readiness and ends with an emphasis on student interest) 

vii. Independent study (a tailor-made opportunity to help students become 

independent learners developing talent and interest area) 

viii. Portfolios (collections of student work that  

ix. emphasize student choice and provide ongoing assessment) 
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Theory of Differentiated Instruction 

Differentiated instruction was informed by the theory of Multiple 

Intelligence. The theory was proposed by American Psychologist, Howard 

Gardener, in 1983. Gardner (1983) rejected mind framework by considering 

intelligence as a single ability that can be measured by a single test. The theory 

is based upon the set of principles that are consistent with Differentiated 

Teaching. It includes multiple types of intelligences,’ vitality, and dynamism, 

and mark each person with unique mixture of different types of intelligence. 

This types of intelligence varies in growth and development at the level of the 

person or environment whether the domestic level of the person or the level of 

interoperability among people (AfanehKhozendar, 2007). This is a departure 

from the view that intelligence is a single, measurable unit. It focuses on eight 

intelligences to be used in highlighting the need for problem-solving.  Are 

verbal (linguistic), logical (Mathematics), Visual (spatial), Bodily 

(Kinesthetic), Musical (rhythmical), interpersonal, intrapersonal, and 

naturalistic intelligences. 

In relation to differentiated Instruction, several researches (Chen, 2004; 

Riedel, Tomaszewki, & Weaver, 2003; Susan & Dale, 2004; Uhlir, 2002) 

approved that human brain works through attention to meaningful information. 

This process means that teachers are to present lessons to students according to 

their preferences and various intelligences. In this sense, Differentiated 

instruction strives to help each learner develop to their fullest potential through 

enhanced motivation. Motivation has long been recognized as one of the 

strongest predictors of success (Gass & Selinker, 2001). Learning theorists 

indicated that there are four aspects in motivated students.  Are the reason for 

learning, a desire to attain the learning goal, a positive attitude toward learning, 

and effortful behavior (Ngeow in Hsueh, 2007). 

 

Model of Differentiated Instruction 

The theory of multiple intelligence proposed that there are multiple 

intelligences that the English language teacher encounters in the language 

classroom. Therefore, differentiating instruction involves making proactive 

adjustments to what students learn (i.e., content), how learn it (i.e., process), 

and how they show what they learn (i.e., product), according to students’ 

individual intelligences. On this ground, Tomlinson (2014) provided a model 

from which she described the principles that inform the practice of 

differentiated instruction as follows:  

When teachers differentiate,  make proactive adjustments to content, 

process, and product, according to patterns in student readiness, interest, or 
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learning profile, using instructional strategies, informed by standards-aligned 

learning goals; pre-and formative assessment; and interest/preference surveys 

and inventories, implemented through varied instructional groupings, flexible 

classroom routines, and efficient management tools and techniques in the 

context of supportive, growth-oriented, community-centered classrooms (p. 7). 

This can be represented schematically as follows:  

 

Practice of Differentiated Instruction 

The planning and implementation of differentiated lessons involves the 

elements of clear learning goals, well-designed instruction, high-level 

questions, rich tasks, opportunities for formative assessment, strong 

management, etc. The differentiation of the English language lesson can be 

practice in the following format:  

i. Practice of Differentiating English Language Lesson Content 

The content of any lesson is fundamental as it should cover the 

curriculum objectives. Yet, the students in you’re the English language class 

may be completely unfamiliar with the concepts in a lesson, some students 

may have partial mastery, and some students may already be familiar with the 

content before the lesson begins. English language teacher can differentiate the 

content grouping students based on the three levels of knowledge and design 

activities for groups of students that cover various levels of Bloom’s 

Taxonomy of educational objectives (a classification of levels of intellectual 

behavior going from lower-order thinking skills to higher-order thinking 

skills). The six levels are: remembering, understanding, applying, analyzing, 

evaluating, and creating. Students who are unfamiliar with a lesson could be 

required to complete tasks on the lower levels: remembering and 

understanding. Students with some mastery could be asked to apply and 

analyze the content, and students who have high levels of mastery could be 

asked to complete tasks in the areas of evaluating and creating. For example, 

Match vocabulary words to definitions. Read a passage of text and answer 

related questions. Think of a situation that happened to a character in the story 

and a different outcome. Differentiate fact from opinion in the story. Identify 

an author’s position and provide evidence to support this viewpoint. 

i. Create a PowerPoint presentation summarizing the lesson. 

ii. Practice of Differentiating English Language Lesson Process 

This has to do with individual students’ preferred learning style. In this 

activity, successful differentiation includes delivering the material to each 

style: visual, auditory, and kinesthetic, and through words. This process-related 

method also addresses the fact that not all students require the same amount of 
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support from the teacher, and students could choose to work in pairs, small 

groups, or individually. And while some students may benefit from one-on-one 

interaction with the teacher or the classroom aide, others may be able to 

progress by themselves. The English language teachers can enhance students 

learning by offering support based on individual needs. For example,  

Provide textbooks for visual and word learners. Allow auditory learners to 

listen to audio books. Give kinesthetic learners the opportunity to complete an 

interactive assignment online. 

i. Practice of Differentiating English Language Lesson Product 

The product is what the student creates at the end of the lesson to demonstrate 

the mastery of the content. This can be in the form of tests, projects, reports, or 

other activities. You could assign students to complete activities that show 

mastery of an educational concept in a way the student prefers, based on 

learning style. The English language teacher, for example, differentiates the 

end product by asking students to: 

Read and write learners write a book report. Visual learners create a 

graphic organizer of the story. Auditory learners give an oral report. 

Kinesthetic learners build a diorama illustrating the story. 

i. Practice of Differentiating English Language Lesson Learning 

Environment 

The conditions for optimal learning include both physical and 

psychological elements. A flexible classroom layout is the key, incorporating 

various types of furniture and sitting arrangements to support both individual 

and group work. Psychologically speaking, teachers should use classroom 

management techniques that support a safe and supportive learning 

environment. The English language teacher for example,  

Break some students into reading groups to discuss the assignment. 

Allow students to read individually if preferred. Create quiet spaces where 

there are no distractions. 

 

English Language and National Development 

English is the official language in Nigeria. This simply means that 

governmental policies and documentations are being done in English. 

Therefore, the importance of English language for national development in 

Nigeria cannot be overemphasized. It is the language of trade by Nigerians 

both national and international. More so, for a country to attain any level of 

development, there should be literacy development and effective 

communication amongst its populace, all of which are being facilitated by 

English language in Nigeria. It is also a condition that for students who want to 
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proceed to high institutions of learning should have a credit in English 

language. Obiegbu (2014) asserted that English language is a prerequisite to 

studying any course in any Nigerian tertiary institution. It is also a plane truth 

that for every person to be successful in Nigeria, he/she should possess good 

communication skills in English, being able to speak, read and write at least. 

Olusoji (2012) reported that any literate Nigerian must of necessary not only 

be able to read and write in English language but also communicate effectively 

with it. In fact, English language is seen as the language which can give access 

to the means of realizing aspects of Nigeria’s developmental aspirations 

(Obiegbu, 2014). 

 

Challenges of Differentiated Instruction in Language Teaching 

Teachers do not engage in differentiated instruction for different 

reasons; some are not familiar with the practice, some are directed to adopt 

school’s approved methods and materials, while some others are scared away 

by the seeming difficulties of differentiating instruction. As a matter of fact, 

differentiating instruction is more difficult than standardizing it. Recognizing 

individual differences as well as preferences and treating each student as a 

capable and valuable member of the class is time consuming. Practicing 

differentiated instruction in multilingual setting of Nigeria is harder than it was 

and then it should be. 

 

Educational Implications 

The paper has implication on the English language teachers, students, 

and curriculum planners. 

i. To the English language students: individual difference strives in 

language learning. Differentiated instruction in language classrooms is a 

response to individual language achievement at his ability. Students can reach 

their potentialities if actively respond to the effort of the teacher. Otherwise, 

underperformed and become low achievers.  

ii. To the English language teachers: English language lessons can best 

be instructed when a systematic differentiated instructional approach to the 

content, process, product, and learning environment is incorporated into 

classroom practice. The lessons will be more effective and consistent and in 

turn facilitate student language learning.  

iii. To the English language policy makers: this paper felt that English 

language curriculum objectives can be achieved when knowledge and skills 

needed are arranged to make future classroom instruction more responsive to 

our students’ needs, ability levels, and learning styles, as well as recognize 
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student voice as central in the teaching-learning process in the language 

learning classroom.  

 

Suggestions 

i. The stakeholders in education should understand that there are 

individual differences in leaning.  

ii. The English language teachers should always differentiate lesson 

approaches to serve as a "way up" and not a "way out" of learning. 

iii. The English language teachers should emphasize individual growth as 

central to the success of the classroom. 

iv. The teacher works to ensure that all students produce work that is 

representative of their abilities. 

 

Conclusion 
In conclusion, this paper explored differentiated instruction from 

different literature in an enriching manner. It reflected upon instructional 

practice in Schools in Nigeria and had come to understand that one size 

instruction did not fit all. Therefore, teachers have to differentiate their 

instruction. Differentiated instruction strives best when there is an attitude 

change on teacher’s part. What happens in the classroom will not change until 

the teacher does what needs to be done and starts teaching in an informed way: 

a way that is open to reflection and adjustment. Informed by the humanistic 

stance of education and sociocultural propositions of learning process, this 

paper believed that culturally responsive learner-centered instruction promotes 

English teaching and learning. 
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